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ABSTRACT 



Information to assist local institutions in operciting 
Mother-Child Programs i s provided in this manual as part of the 
Verbal interaction Project, Following an introduction, the manual 
discusses the following topics: (1) Ingredients and Procedures of a 

Mother-Child program, {2) Major Program Components, (3) 

Administrative and Other Practical Matters, (4) Helpful Hints, (5) 

Six Actual Home Sessions, (6) Suggested Time Tables for Program 
Operation, and (7) Program Dissemination Policies and Activities, 
Suggested readings are listed, and three appendixes are included; A . 
Criteria for Verbal Interaction Stimulus Materials; B, Program 
service Kit of Mimeographed Material Available from Verbal 
Interaction Project; and C. Sample Guide Sheets from Toy 
Demonstrator * s Visit Handbook. (DB) 
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Verbal Interaction Froject/Mother-Ghild Home Program 
Freeport, New York 11520 



June 1971 



To the Reader: 

Please write us your reactions to this field-test version of the 
Manual for Replication of the Mother-Child Home Program. 

'be would like to know which parts of the Manual you found especially 
useful* Ue would also like to know v/hich parts should be changed, In 
your opinion. 

This feedback v/ill help us to improve the next edition of the 
Manual* 

Phyllis Levenstein, SId.D. 
Director, VIP/MCHP 
30 Albany Avenue 
Freeport, New York 11520 
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I . INTRODUCTION 



In /America, a higlily technological society ^ the requirements for complex 
thinking and language ability are pressing. To succeed in it (achieve personal 
fulfillment and financial independence) the individual’s intellect must be 
capable of relatively complex conceptualization x^jlth 3 cognitiv*e base social^ 
ized In early childhood* Individuala who have the longest road to success 
those vulnerable to educational disadvantags , such as frequently those of low- 
income -- have had the least opportunity for this kind of early social ization 
because of the limited perceptual and verbal-conceptual experiences^ often 
characteristic of their early family experience. Many loiv-incomc children 
thus have difficulty in utilizing cducati-onal and, eventual iy, vocational 
opportunities even when equitable societal progress makes these available. 

The stage is set for perpetuating that ‘'cycle of poverty'' so pp inful ly familiar 
to observers --- and low-inccrue pnrtlcipa'ats -- of the social scene in this 



The interruption of that cycle of economic poverty by modifying the early 
cognitive socialization of children ^^7ithin low income families is the goal of 
the model Hother-Child Home Program described in this ITanual. 

The Mother-Child Home Program is based on the assumption that cognitive 
enrichment for low-income and other educationally disadvautaged pre-preschoolers 
should occur with early speech development and should be embedded in the child’s 
relationships v^ifh beloved family figuren, espBclally the mother* Such cogni- 
tive enrichment probably actually does occur in many middle-income families -aith 
highly educated parents « without conscious planning, to form t^;hat is sometimes 
called the "hidden curriculum" of the middle-income - upper education honie , a 
curriculum x/hich seems to succeed in preparing most preschoolers from such 
homes for later sc'iOol achievement* Family verbal interaction appears to be 
the chief ingredient of this incidental curriculum. The Verbal Interaction 
Project’s hypothesis in creating and researching an innovative cognitive inter- 
vent ioii program was that low income two and three year olds’ exposure to home- 
based stimulation of increased verbal interaction x/itb their mothers around 
toys and books would also Increase the IQ’s of the children — the measure of 
the cognitive growth related to future school achievement* The cognltlva en- 
richment program devised to do this was called the Mother-Child Home Program^ 

It was essentially an attempt to install in the lives of low- income preschoolers ^ 
as the target educationally disadvantaged population, not simply a variable of 
"verbal interaction" in isolation but to build it into the very fabric of their 
family experience* The Program was carefully researched with a low-income sample 
for three years and was found to be both effective and feasible* That Is, the 
program was found to raise the IQvS of low- income children exposed to It vary 
substantially and with stability to the extent that almost every child who has 
been enrolled in the Mother-Child Home Program and is now in first grade is (as of 
June 1971) reading at or above grade level, with matching arithmetic and spalling 
ability* (Follow-up studies will conttnue to measure the future academic and 
cognitive progress of all Program graduates*) 



country 





The Program differs from other simil->rly ramed Intervention efforts, in 
being centered in the and in attemptinG to make the mother the principal 

agent of her preschool child’s cognitive growtho One of its major aims is to 
strengthen the mother’s effectiveness and dignity as a parent in helping her to 
be the natural, teacher, as the often college educated, middle-income mothers are, 
of a spontaneous and fun^oriented curriculum for the cognitive growth of her two 
and three year old children^ The program was thus based on the proposition that 
the program can be a force in strengthening and enhancing the position and in- 
fluence of disadvantaged families, sometimes eroded by the economic and emotional 
stie^ses of poverty, while at the sarne time advancing young children’s in tell i— 
gence and readiness for school* 

As the major component of cognitive growth, the Noth r-Child Home Piogram 
f^®ters conceptualization, closely linked with language skills, through the 
home demonstration of a model for verbal int3r.?ctlon between child and mother 
around motor-perceptual experiences with self-motivating objects* In other 
v/ords, toys and books ^^rovide a natural and inviting focus for the stimulation 
of verbally oriented play activity between mothers and children by interveners 
called Toy Oemons tra tors visiting their homes and interacting with the mother 
and child as a ”dyad*'* The program encourages v/hat is too often considered 
an unnecessary luxury by harried low income mothers: the dialogue between 

mother and child playing togetlser and enjoying their play v/ith each other. 



3 



II* INGREDIENTS AND PROCEDURES OF A MOTHER *^CHILP HOME PROGRAM 



The purpose of this Manual is to provlJe detailed , practical information to 
assist any local institution to operate a Hothar-Child Home Program, ideally in 
conjunction ^fith training and consultation by the Verbal Interaction Project 
staff* Before such operation is even considered, however, we strongly recommend 
that the org*^aizat ion should be ready to fill five basic criteria? 

1. The organiEation should be non-profit* 

2. Family oriented prof essior.als Cpraferably social workers) 
should coordinate and supervise the intervener /Toy 
Demons trators , having f irst been trained in the inter- 
vener role themselves* They should be skilled enough to 
function independently and have a strong commitment to 
work with families vulnerable to educational disadvantage, 
such as those of low income. 

3. The Verbal Interaction Stimulus Materials, toys and books, 
should be permanently assigned to each child, amounting to 
an expenditure of about $100 per child in each of two 
years (Program I and Program II)* 

4* There should be readiness to provide (with minor adaptations 
to local situations): 

a* semi— weekly home sessions for the Toy Demonstrator/ 
interveners to demonstrate verbal interaction 
techniques to mother-child dyads, with the mothers 
(or in a few cases, mother surrogates) closely 
involved in the sessions. 

b. initial Training 'Jorkshop for non-professional Toy 
Demonstrators « 

c. weekly group/ individual supervision of non** 
professional Toy Demonstrators. 

5. The program staff should be relatively unhampared by bureau*^ 
cratlc procedures within the orgenlEBtlon. 

General Description of the Mother-Child Home Program 

The timing of the program should follow the usual school 
the dyads sometime in October and ending soinetinie in May, and 
school holidays, for a total of about 23 weeks of the prograni 
Program years# The moth.r-ehild dyad (which will be referred 
"dyad*0 is visited twice a week for a half hour Home Session* 

Session the Toy Demonstrator presents and demonstrates verbal 



year, starting for 
observe the local 
in each of two 
to simply as the 
In the first 
interaction 
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techniques Around tl'e gift of a verbal in t :r?raction stimulus material (to be 
referred to as VISH*0 • The second session is used to ’*review^^ the VISM 
introduced earlier in the week. The VISM are twelve books and eleven toys, 
selected each year by the Verbal Interaction Project as’ fulfilling a large 
number of developmental and other criteria (including the opinions of mothers 
and Toy Demonstrators), and presented in alternate weeks to the child, first 
a book and then a toy, in the same order for every child in the program* 

Since the main focus of the prograni is on the mother rather than the child, 
she is required to be present at every Home Session and is dravm into the play 
session ^/ith the child as soon as she se<:.ms ready to do so. 

The Toy Demonstrator iS trained at a eight session Training Workshop and 
then meets weekly in 23 ’*Toy Demonstrator Conf erenees” , actually group super- 
visory conferences with the Program Supervisor, to le'^rn the Verbal Interaction 
Technique for each new toy or book (she keeps Guide Sheets for these in a 
cumulative ”Toy Demonstrator's VISIT Handbook’ 0 and to get group and super- 
visory support and counsel for the problems tliat she faces with each dy^d. 

The dupervisor is able to be of spee^.ial help in the latter area because she 
herself has recruited all of the dyads In the program, has interviewed every 
mother, and has indeed Introduced the Toy T ^uiions trator to the niothero Other 
helpj to the Program, to the Toy Demonstrator, as i-^ell as safe-guards for the 
quality of the program, are: that each Toy Demonstrator has in addition an 

individual supe: visory evaluation conference near the beginning and nec the 
end of the program year, utilizing a tape recording of a Home Session at each 
of these conferences; and the supervisor again visits the mother in the middle 
of the program ye..ir and after the program, at the end of the year, to elicit 
the mother's reaction and evaluation of every aspect of the program. The Toy 
Dernons trators also summarize their own reactions and suggestions at the end of 
the year , so that the Supervisor gets continuous feedback from both mothers and 
Toy Demonstrators in regard to each other, and from both in regard to the VISM 
being used. 



Chi I dr e enter the program for Program I year at about tvro years of age and 
continue in it for two yeara , with the same number of VISM in the second year 
(Program II) but geared to the child's older developmental level, and with more 
emphasis on the mother's initial participation in the second year* Hov/ever ^ it 
c.*nnot be ernohasiEed too often that expectations of the amount of the mother's 
participation must be geared to the indivudual mother's motivation, needs and 
abi 1 i t ies * 



SPECIAL FEATURES OF THE MOTHER-CHILD HOME PROGRAM 

1« Operational izat ion of modeling the ’^ve rbal Interaction'* to be stimulated in 
mother-child dyads . 

The list of Verbal Interaction Stimulus Intervention techniques contained in 
the "Toy Demons tra tor - s VISIT Hendbook" and taught at weekly supervisory con- 
ferences, operationalizes the means of modeling the **verbal interaction in the 
family" which a large number of investigators agree is vital to the child *s cog- 
nitive growth. The techniques are derived from the theoratlcal formulations of 
many authors, but Jerome Bruner's concept of "instrumental conceptualism*’ is the 
major theoretical base, translated into the idea that symbolic organization 
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the two and three yc.?r old child through the interaction of his 
language and his experienc •- ’'Experience" is given highly slgniflc^^nt mean- 
ing through play and with the child's moth r focused around attractive 
materi<:'ls- "Language” is developed through the verbal interaction techniques ^ 
with labeling and ca tegc r ia 1 i ty the key language features in bringing the chtid 
from the enact ive to the iconic ^ and into beginning the symbolic mode of 
representing reality (Bruner's model for cognitive growth). 

Involvement of the moth er as the ultimate agent of Intervention for her own 

child # 

The Program utilizes the niother's unique relationship with her ov 7 n childj 
her available representational and verbal skills 5 to lay the groundwork for the 
child^s cognitive growth. Adults in the low income groups (tlie target popu- 
lation for the Y'*t'bal Interaction Project) may have limited symbolic representa- 
tional skills but are competent at the enactlve and iconic levels, with skills 
adequate for the cognitive and affective needs of the preschool child* The 
involvement of the mother is translated into practical, person-respecting 
techniques through the employment of family-oriented prof essionals s super- 
visors of Interveners, equipped to teach them to focus on the needs and strengths 
of mothers interacting xfith their children in tlkelr homes. 

3 Motivation through a i^didactic approach, and permanent VISH * 

The mother's educational aspirations for her child, the Program's non* 
didactic methods, staff's explicit and implicit respect for the participants' 
privacy and life styles, tlie permanent assignment of attractive VISM (Verbal 
Interaction Stimulus Materials), all contribute to the acceptability of the 
Program by participants and community. 



4 - Interveners and auspice s * 




Intervener'S of widely varied education, age, and GES background are 
effective Toy Demons tr a tors under the supervis 5 .on of professional social 
workers who were themselves interveners during the First Year. In the model 
Froiram, paid Toy Demonstrators (usually former mo th r-participnnts ) have 
lox^ incomes and no higher than high school educations; volunteer Toy Demon- 
strators are typically college educated and middle or high income* 




Supervision of Interveners by family-oriented professionals. 





O 



Family oriented professionals provide functional supervision of Toy 
Demonstrators because of ability to transmit empathy vJlth the affective needs 
and strengths of mothers vjell as of children. They tend to focus on 
mothers' ©go strengths rather than on their pathology and are able, within 
one year, to learn the teaching skills needed to demonstrate the verbal 
interaction techniques both directly, in their own work with mother-child dyads, 
and indirectly, through supervision of non-professional interveners. The train- 
ing of interveners in sensitivity to the needs of mothers is of special import- 
ance in low- icome dyads because of the low self esteem and requirements for 
ego support many low-income mothers. 
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5. Permanent assifznment of Verbal Interaction StimnliiR ter -s _ 1 c 




Program 1 and Program 11^ 

The VTSM are permanently assigned (for continued r^tnfor 
not i va tic.nal reasons, and for links to future school ax\^ ; 

are chosen by multiple, explicit cri’^iria based on theoj^y e5^“ 

plored in the pilot project and First Research Year; an^ cognf^^ve 

socialiEat on of the child by others besides the mother th^ j^mily gfid 
home. They can be chosen, using developed criteria, fo^ int^^^gt 

to specific ethnic sub-groups and are commercially avaij^^bl® a 
approximately $100 per child per year. (See Appendix A f^r crltei-ia 

list, with list of VISM used in 1967-1968.) 

7. Provision for ’*f lexibillty within simple structure^* in 



intervener activity. 



The verbal interaction techniques are spelled out vISM^ T/ith 

VISM guide sheets (examples. Appendix C) contained cumufA lively pn a 
uemons tra tor ^ 8 VISIT Handbook i. ^’VISIT” is the acronym Iq^Q^action 

Stimulation Intervention Techniquas « Interveners can 6^ ’^nd 

original in departing from t e particular techniques suty?%sted £o^ 
but they are instructed to utiliEe the curriculum of ge^ ^aj^ of 

verbally encouraging techniques listed on every guide 

Interveners have definite, regular, simple responsl^P lilting and guided 

within an uncomplicE' ted though planned structure of groq^ and super-^ 

vision. But their creative autonomy within this structqf^ is 
implicitly encouraged. As a result, interveners xTno ar^ ^vfdely 
educational sophistication and general life experience abl^ i“ 

hcriiiony x/lth tlie Program and \ 7 ith each other, 

8, Practicality and side benefits of procedure. 

The program represents a relatively low expenditure Qf .-nd 

money, consisting of a maximum of 46 semi-weekly, half h^r 
spread over 7 months of each of two years, at a cost of tcly ^400 

per child, including sta.ff salaries and the gifts of toy^ end bool^-* Th^ 
concept of ''sequence ordering" is conveyed through the gift a ^^7 

chest to each new subject and through the modeling of ^-tid 

reliability by the Toy Demonstrators^ The Mother-Child ;[P*c 5 Pfogra^- tan 
descr?.bed and taught In detail to other institutions, ca^ adul^ 

female interveners of a wide range of education and inco^^, anq 
v?.sory and administrative procedures and instruments rea^Y for 
to such institutions. In other words, the program appea^^ to b^ 
even to the testing of methods of d tssamination* 
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III, MAJOR PROGFU^ COMPONENTS 
A, THE DYr.DS (CONSUHLilS) 



The mother-child dyads to be enlisted in the program should be chosen 
from a population whose older children have shown a Qumulative learning 
deficit in school years o This is likely to bo a low- income population, 
but a local agency may aim toward other populations especially vulnerable 
to educational disadvantage: for example, children in foster homes; children 

trith parents of lo\7 education; children in bilingual families; children with 
minimal or gross cerebral dysfunction (including brain damage). For th i 
purposes of this Manual, however, our assumption will be that the children 
being reached by a i otber—Child Home Program come, like those in the model 
Program, from a lov; income population, with whatever ethnic heritage v/hich 
may be characteristic of the low income group reached by a particular local 
institution- (For the Ver.^al Interaction Project, this was a mainly *-Negro*' 
group, as defined by skin color*) 

Although both mothers and children tend to be attracted by che program 
as soon as they knov7 about it from personal experience, the mothers may be 
initially cautious and even suspicious of the motives of the agency inviting 
them to participate in the program* It is hard for them to believe that there 
will be no strings attachedo They must be approached courteously and with 
understanding^ for this natural reaction* In our own Program we send letters 
to prospective mothers (e*g*, every tenant in the low-income housing projects 
involved), describing the Prof.ram and Inviting inquiries, Ue then follow up 
the letters with door-to— door invitations to mothers whose preschoolers are 
approximr. tely twenty months as of August of the Progr^^m year. The mother’s 
outright verbal refusal, or— equally Important- more subtle non-verbal indicat- 
ors of rejection of the program are respected and no pressure Is put on them 
to join* (There are few rejections once t' e Program has started 'nd is known 
in the community*) 

A second visit is paid to the mother by the Program Supervisor, to gather 
information about the family which will be useful later in supervising the Toy 
Demonstrator to be of maximum benefit to the dyad. It is impor'.ant, for ex- 
ample, to know wheth r the Program child is a young mother’s first, or whether 
he is the youngest of many brothers and sisters* The mother should be aware of 
the oupervisor’s interest in her and of the Supervisor’s accessibility In case 
of any unusual difficulties during the Program year* Jlnce she knows that 
she v;ill be seeing the Supervisor for an introduction to her Toy Demonstrator, 
and for a mid-Program and af ter— Program interview, she is unlikely to take the 
to get in touch \7ith the Supervisor, but it is reaswUrtng to her 
to knov7 the Supervisor is somewhere in the background as a sympathetic ob*^ 
server of her future participation in the program* 

Mothers and children vary enormously in their personalities end life 
circumstances* Some mothers catch on so quickly to the goals of the Mother-^ 
Child Home Program that it hardly seems necessary for a Toy Demonstrator to 
do more than drop the VISM off at the home; others remain passive and 
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apparently uncornprehending for the v/hole two years of the program^ Th<^re 
are few mothers at either end of this continuum. Most fall somewhere in 
between, tending toward one side or the other* Each is entitled to go at 
her own pace^ within the general structure of the program, and attention 
to the needs of the individual mothers takes up a major portion of Toy 
demonstrator conferences and individual conferences with the Toy Demonstrators 

B . TOY DEMONSTRATORS 



In the first or ^’foundation'* year of the establishment of a Frogram, 
the Program Supervisors should be the Toy Demonstrators for a realistically 
small number of dyads, in order to learn the iio thcr-Child Home Program from 
the ground up. Having done so during the first year of the program, the 
Program Supervisors can then pass their knowledge on to non-professional 
Toy Demonstrators (volunteers or paid aides, including, eventually, former 
mother par ticipants) , enlisted during the first Program year or shortly 
after the end of it- Non-prof ess tonal Toy Demonstrators should hav® 
detailed application interviex^s and should be screened out for gross 
physical or mental /emotional defects, with their regular complete attendance 
at the September Training orkshop being the ultimate criterion for their 
retention as Toy Demonstrators in the program. 

Thus in each succeeding year after the Initial year of the Program, 
non-professional volunteer Toy Demonstrators are enXiGted, and paid Toy 
Demonstrators (of low income) are hired, after application interviexvs by 
the Program i^upervisors during the spring and summer* The number of Toy 
Demonstrators should, of course, be determined by the number of children 
to he treated in the program, and by v/hethar the Toy Demonstrators will be 
working full or part-time. A full time Toy Demonstrator should not carry 
more th&n fifteen dyais. The dyad responsibilities of part-time Toy 
Demons tra tors should be geared to the amount of time the Toy Demonstrator 
is X‘7illing to give- The weekly number of haurs per Toy Demonstrator must 
include an eight session Training b-orkshop distributed over two or throe 
weeks in September /October j 23 weekly two hour ”Toy Demonstrator confer- 
ences” (group supervision); an hour or more weekly for paper work and 
individual telephone or in person supervisory conferences as needed; two 
half hour home sessions weekly %<;ith each dyad; and the time needed to 
tr^^vel betv/aen the homes of dyads (the travel time may be especially 
important in rural regions where homes are widely scattered) . 

Mothers are most likely to be receptive to Toy Demonstrators who are 

women; they (or their husbands) may be reluctant to have regular 
visits from a male Toy Demonstrator during daytime hours when the husbands 
are not at home. The important modeling aspects of the Toy Demoris trator * s 
role requires that she be old enough to be respected in the mother eyes* 
Otherwise, the Toy Demonstrator need only have the knowledge and attitudes, 
work skills, dependability, and ability for constructive use of group and 
individual supervision which she will learn in the program Itself. She must 
start off with s^me degree of flexibility and warmth towards children and 

O 
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mothers, but otherwise she may h. ve j wide range uf education, from lilgh school 
and up; she need not have any vocational prep -^r at ion foi" the and she may 

be of any skin color or ethnic background. 

Although the Toy Demonstrator is not expected to enter the pTOgram with 
particular skills, there should be an expectation by the end of hat first 
year in the progiam of at le st modest competence in the foliox'^ing areas: 

1 # KnowledRa and Attitudes: 

Understands the goals of cht; ^ ^oth -r^Child Horae Program and her own role in 
Respects the family^ s privacy^ 

Observes a confidentiality in her contacts v/ith the family. 

Has asitive attitude tow^ardi> the mother. 

Has a positive attitude towards the child. 

Respects the mother. 

Respects the child* 

Is sensitive to the mother feelings* 

Is sensitive to the child’s feelings 

Is non-- judgemental regarding the family and its behavior* 

Recognizes that the child is the mother’s ultimate responsibility 
rather than her own* 

Is willing to r cognize hex' own behavioral /a ttitudinal patterns 
with the dyad# 

Can interact flexibly v/ith the dyad. 

Controls her o\/n negative trends, if any. 

Has adequate self-esteem regarding her own job performance. 

Is commit red to the goals of the 1 iother-Child Home Pro grain# 

Uses good judgement in her behvior with the dyads. 

2 , Work Skills : 

Utilizes the Verbal Interaction Stimulation techniques in the 
home sessions effectlvely- 
Uses herself creatively. 

Gives the mother early responsibility in home sessions* 

Takes adequate care of all program materials. 

Relates to the child in home sessions# 

Relates to the mother in home sesslona# 

Fosters team work with the mother# 

Is able to manipulate the Verbal Interaction Stimulus materials, 

(toys and books) adequately 
Is able to adapt to emergencies if theL.;e arise during 
sessions • 

Needs only routine group or individual supervision# 
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3 « Dependabt 1 ity 

Appropricice dress 
TD Conference attendance 
TD Conf":rence ^ punctuality 

Individual Supervisory Conferences - attendc^nee 

Individual Supervisory Conferences ^ punctuality 

Home Sessions -- attendance 

Home Sessions - notifies mo » if cancels 

Home Sessions - record (#21) up to date 

Home Sessions - signatures up to date 

Accuracy of objective records 

Adequacy of written comments 

4 « Use of Supervision and Group 

Learns Undefens ively 

Asks appropriate questions 

Contributes to discussion 

Independent of supervisor 

Interacts well v?ith other TDa 

Kelps other TD^s In group 

Accepts help from supervisor 

Makes good use of supervision 

Modifies behavior because of supervision 

Adapts to organization/ time change 

C * VISM (Verbal Interaction Stimulus Material) 

The VISM are twelve books and eleven toys all commercially available, 
chosen by the Verbal Interaction Project to provide a focus meaningful to 
both chi .d and mother in order to stimulate verbal interaction between them. 

important purpose of play and toys is to provide for the child, through 
his mother, a link between the imrld of action and the world of words, a 
link strengthened and extended through the accompanying use of illustrated 
books • 

A different set of toys and books is used with each age group, one for 
two year olds and one for three year olds, so that there is a total of 46 
books and toys, or VISM, used in the Program,. All VISM are ci>nm^iereially 
available and can be obtained either through the Verbal Interaction Project 
Jobbers or through local sources* Toys and books are brought to the child in 
alternate weeks* The first session of the week is a VISM session, and the 
second is a review session. They are brought in the same order for every 
child in the Program, so that the VISM demonstrations in the weekly Toy 
Demonstrator conferences can be applicable to the activities of every Toy 
Demons trator « 
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The Verbal Interaction . roject’s list of VISM changes from year to year, 
in response to new materials coming on the retail market and to the ratings 
by mothers and Toy demonstrators of their attractiveness to the children, but 
they are always chosen for being able to fit as far as possible into a set of 
criteria established in the first year of the Verbal Interaction Project for 
their richness providing verbal interaction between mother and child (appendix 
a)# For toys, these are: 

1. Verba t ; Should permit or induce verbal interaction* 

2. Perceptual : Strong primary and secondary colors; size discrimination; 

presence of s impLe geottietr ic shapes in variety but not 
confusion; foriri fitting, possibilities for spacial 
organization; possibilities for simple sound stimuli when 
manipulated by child; attractive and varied tactile qualities. 

3. Motor : Possibility of large muscle activity; possibility of such manipu^ 

l^Tition as fitting parts together; challenge to find muscle dex^ 
terity; training for spcific motor skills; outlet for diffuse 
motor discharge* 

Conceptual : Stimulation of Imaginative play; challenge to problem-solving; 

purpose comprehensible and interesting to child; self-reward- 
ing activity; possibility of beginning social concepts; sex 
and ethnic neutrality p 

Other i Safety, durability; easy care for mothers; low anxiety potential. 



The criteria for the VISM books are: 

1. Content geared to children's age and int.re** Interesting to mothers; 
leads to verbalized associations; widens ^ arience. 

2. High literary standards. 

3p Language simple, with some rep it it Ion. 

4. Reading level x/ithin ability of most mothers. 

5. Illustrations profuse, large, colorful, detailed, rich source of 
labeling and clr.sslf tcation. 

6* Content, illustrations, and general format attractive to both sexes 
and any a thn 1 c group . 

7. Low anxtet^j^ potential. 

8. Durability. 
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The Vx;5rbal Interaction Project has written guide sheets for every VISM on 
its o\-m lists for two and three year oldsj and the same can be done for VISM 
chosen on the above criteria by programs in other parts of the country which 
x^ish to adapt the VISM to local popula tion* The total co Jt of the VISM, as 
listed by the Verbal Interaction Project, is about $100 a child, including a 
large toy chest, which is the initial gift to the child* ^ s part of its 
training/consultation, the VIP will provide current VISM lists and access to 
its own toy and book jobbers, if local ones are not availablea 

It should be emphasiEed that although the VISM may have valuable educational 
properties in theniselves, their main value in the program is considered to stem 
from their providing an abundant source of possibilities (^category availabil t ty^O 
for verbal interaction between mother and child* 



D- PROGRAM SUPERVISORS 

The Program Supervisors should be women or man (see note above on the mothers’ 
preference for female Toy demonstrators) v?ho have Hcbieved professional status in 
fields closely linked to the iiiethod and go^ls of the Program; for example social 
work, psychology, education, nursing, psychiatry, and so forth. Either as part 
of their own professional training or in addition to it, they must be ^'family- 
oriented” that is, knowledgeable, and caring, about interpersonal behavior, 
values, and attitudes in families, and thus be able to be responsive to them and 
to teach that responsiveness to the Toy Demonstrators* They must be able to work 

^ independence and yet within the philosophic and structural frames 
x^7ork of their sponsoring auapicaso Essentially, a Program Supervisor is rasponsi- 
ble, wherever the Mother-^C.hi Id Home Program is initiated, for building a new 
function of her sponsoring institution from the ground up* 

A Program Supervisor can work in tandem with another, or by herself. Her 
main job is to pull together all of the four elements of the program — dyads, 

Toy demonstrators, VISM, and supervision — to form a smoothly working and 
effective whole* Her jobs manliold and sometimes complex, but in general 

they can be listed as follows; 

1. Enrolling dyads in the program, first by letter, then by visit, 
by Initial Interview, and, finally, introducing the dyad to her 
Toy Demonstrator. 

2* Continuing occasional contact with the dyad during and after the 
program* 

3* Inviting and enlisting non— professional Toy Demonstrators well 
ahead of each year’s new program, probably Spring and Summer. 

4* Purchasing and arranging for storage the year’s VISM, with the 

number depending on the number of children enlisted in the program* 

5* Yearly initial training of new Toy Demonstrators in eight session 
Training Workshop in Saptember /October . 
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6, Continuing the training and supervision of the Toy Demonstrators 
throughout the program year j from Octouer through Hay, by weekly 
Toy Demonstrator conferences (to demonstrate the v;eek*s new VISM 
and to discuss Individual problems encountered by Toy Demonstrators), 
monitoring at least two tape recorded home sessions for each Toy 
Dem.jnstrator early and late in the program year, conferring 
privately vrith each Toy Demonstrator for individual supervision 
at least tvjice in the program year, early and late. The Super- 
visor will be helped in this cask by the regular home sasrion 
records of the Toy Demonstrators, 



TV. ADMINISTRATIVE AND CTHER PRACTICAL MATTERS 



A. FACILITATING FORMS 



Mimeographed forms for help in running the Mother-Child Home j-rogram are 
available from the V :rbal Interaction Project and are listed in Appendix B, 
Those materials include the latest li."t of VISM used by the Verbal Interaction 
Project. Organizations which undertake to operate a Tiot!'er-Chi Id Home Program 
according to the standards set by the Verbal Interaction Project, including 
training by the Verbal Interaction Project, will be presented with a kit of 
these materials and permission to reproduce them for their o™ programs. 



B. AUDIO-VISUAL AIDS 



The Verbal Interaction Project has available,, for rent, sale, or loan, 
a number of audio visual teaching devices. These include a teaching film 
about the Program (in color); tape recordings on cassettes of actual home 
sessions conducted in the Verbal Interaction Project’s Mother-Cii* 4 .d Home 
Program; and s lide-cansette kits selecting out particular "problem" areas 
for special teaching. 



C. TAPE RECORDERS AND CASSETTES 

A Program should have available a sufficient number of easily portable 
tape recorders and cassettes or tapes to go with them so that each Toy 
Demonstrator can record two home sessions a year for monlterlng and super- 
vision by the Program Supervisor, These are also valuable for recording 
group discussions or other program activities which can be referred to at 
later dates for self teaching by Program Supervisor and Toy Demonstrators, 



O 
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D. EVALUATION 



The Verbal Interaction Project tested all children in it8 lio ther ^Chi Id 
Home Prof/, ram before and after the irogram, using standardiEed intelligence 
tests, in order to evaluate the effects of the Program on the children. 
Although this research component is not necessary for other Mother-Child Home 
Programs, it was our strong tmpre .on that the mothers’ prssence during 
these evaluations had a benefictai effect on thalr respect for their children 
and their ov;n self esteem, as they themselves were able to measure the growth 
of their children both by their own direct observation in test sessions and 
by the Program Supervisor's feedback in Final Interview about the children A:, 
test performance* It is thus recommended that other programs build In such 
an evaluative component which would also serve, in the early stages in the 
liOther-Child Home Program, to furnish evidence to the Program auspices and 
to the Comniunity (as well as to the Verbal Interaction Project) of the 
Program's cognitive effects. (The Verbal Interaction Project is interested 
in such local evaluation, to receive feed-back of the effect of the program 
on other populations than chose reached in its own liother^Child Home Frogram.) 
Evaluation instruments need not be elaborate; even the Peabody Ficture Vocabu- 
lary Test alone can be useful, rnd thi is an instrument vjhich can be ad- 
ministered by non-psychologists. 



h. Hother-Child Hoi le Program should have available to it the equivalent 
of a half— time secretary. If possibie, such clerical aarvice should be 
full time, with at least one parson alv/ays available during working hours 
to oian the telephone. 



Since the main physical setting for the i lother-Child Home Program is 
the home of the dyad, the office requirements for a Program Supervisor, 

Toy jlemo Fk s tra tor s , and clerical staff are mlnir 1. But they should include 
a room larg^ enough to meet with the Toy Demonstrators in groups of about 
ten, a private office for the Program Supervisor, and space for a secretary 
to work. Equipment should include the usual office desks and equipment, as 
well as a large conference table and sufficient comfortable chairs for the 
Toy i>)emon3 tra tor Training Workshop and weekly conferences* 



CLERICAL STAFF 



F, PHYSICAL SETTING 
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G. PERSONNEL AND CO ST 

General 

The total yearly cost of operating a Program ^ ill depend on the number of 
enrolled dyads and vjhether paid or unpaid Toy demonstrators are used, beyond 
the relatively fixed cost of Program Supervisor salary and of VlSiU The unit 
cost per clilld will depend mainly on the ratio of the number of dyads to the 
number and cost of Toy Demonstrator hours available^ A Program should always 
bo coordinated and sup^ervlsad by a (relatively high Si’laried) f ami ly ^or iented 
prof ess ional c. But one experienced Program Supervisor can coordinate and 
supervise the v;ork of enough non»prof ess ional Toy Demonstrators to reach 80 
children the equivalent of about six full time Toy Demoas trator s , ICach 
full time Toy Demonstrator can reach 15 dyads (30 half hour visits weekly 
plus time for travel to home and for ^paperwork” and supervision), unless 
the amount of travel time is unusual, as in rural areas « One Program 
Supervisor can adequately supervise as many as 22 Toy Demonstrators, so the 
latter can be a mix of full-time and part-time paid aides and unptid volun= 
tears- For a larger number than 22 Toy Oemons trators , resulting from the 
utilization of many part time paid or volunteer aides, ^rnot^-^er half time 
time, if possible) Program Supervisor should be added. 

Thus the unit cost p^r child vtIII alrjays be based mainly on the cost 
of the VI3H for each child (about $100 yearly) plus the Program Supervisor's 
salary plus the number and cost of Toy Demonstrators' hours ^ as well as 
administrative costs. The professional personnel is used to train and 
supervise interveners rather than directly as interveners , thus extending 
their expertise to perhaps five times as many children as they can treat 
as interveners- 

iiH annual budget^ for including 80 children in a lio ther-^Child Home 
Program should be soraething like this, based on a mixture of Paid and 
Volunteer Toy Demonstrators: 



A MODEL ANNUAL BUDGET: 80 CHILDREN IN THE liOTHER-CHILD HOME PR0GRA.M 





"4 of time 


Salary 


Cost 


Program Jupervlsor-Coordinator 


100% 


$10,500 


$10,500 


Paid Toy Demonstrator* 


100% for 
35 wks . 


2,450 
($2Lr . ) 


2,450 


Paid Toy Demonstrator* 


100% for 
35 wks • 


2,450 
C$2/hr . ) 


2,450 


(or: ((in place of Paid TD's)) 

Program Supervisor 


50% 


10,000 


5,000) 


20 Volunteer Toy Demonstrators 


Part-time 


0 


0 


VISH (Verbal Interaction Stimulus 
Materials) 




■_ ^ 


8,960 


Secretary-c 1 -rk 


50% 


6,000 


3,000 


Office supplies 




— 


500 


Overhead (rant , telephone , 

maintenance , etc* ) 




— 


1,500 




Total 


Coat: 


$29,360 


^me Sessions weekly ^ Super- 

hours + 2 hours for ’'paper work" 

SPflr a "founaation" year? exp la ned 


child "unit" 
* 

on next page 


cos tl 


367 
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’'Foundci tion’* Year 
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Iit- or-der for a iiot:her-Child 'Fron>e Pxogram to r^ach_. a stable unit cost 
f igure of ■ approximai&ly $36? per- child., a ’^foundation” year is es^ntial 
to lay the Program grcnmdwork or all future' y^rs • A relatJ veiy small 
number oi children should be Inaluded. in the foundation year - no Tiwre 
than can be treated .directly in a Toy .DenK>n^traior role by the future 
Program Supervisor » For in order for her to train and supervise other 
interveners, she should herself have had a year of personal experience 
as an tervener , besides her brief initial training in our Institutes 
and continuing consultation* Since, like non-»professional interveners, 
she can carry only 15 dyads, the unit cost per child for this foundation 
year must necessarily be much higher than in future years. In a way, 
the Foundation year should be thought of as a capital investment in the 
Program, with the higher unit cost for the first year being secondary 
to a nuniber of ’’tooling up” consider ions demonstrated as necessary by 
the experience of many projects^ 

1* Insuring quality service to every child entering the 
new program in the year It Is being established, 

2- Training professionals to be future Prograni super- 
visors through their own experience as Toy Demon- 
strators and additional training in supervision 
during the foundation year , 

3* Locating a id involving the expanded target population 
of dyads for the first full year of operation with non- 
professional Toy Demonstrators, 

4, Completing specific plans for locating and recruiting 
non-professional Toy Demonstrators, and for deciding 
on the mix of paid and unpaid interveners hours appro- 
priate to local conditions • 

5. Gaining experience in Housekeeping aspects of the Program 
before dealing with the many prior end pressing needs of 
Toy Demonstrators in their screening, training and ongoing 
supervision* Such mundane local details must be tried out 
and settled in the first year as office space, equipnient, 
adequate travel time and arrangements for home visits to 
the local dyads, ordering, receiving and storing of VXSH 
and office supplies, to mention only a few of the reefs 

on which a home intervention program can founder* 

6* Demons tratlug through modest but successful operation 
the feasibility and attractiveness of the Program, thus 
gaining acceptance not only by the community and ’’hard- 
to-reach” sub-populations (most people are suspicious of 
innovative programs), but the rest of the staff in the 
sponsoring organization (staff personnel can be resistant, 
too) • 
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The cost of the first, or foutidation, year will be lower in total than 
the cost of future years, but the unit cost will be highet. 



A MODEL FOUNDATION (FIRST) YEAR BUDGET?' 15 CHILDREN IN MOTHER-CHTLD HOME PROGiiAH 





% of time 


Salary 


Coh^ t 


Toy Demonstrator (future Program Supervisor) 


100 


$10,000 


$10,000 


VISM (V !rbal Interaction Stimulus Materials) 


— 




1,680 


Secretary«clerk 


50 


6 jOOO 


3,000 


Office supplies 


— 


— 


400 


Overhead ( rent , telephone , maintenance ^etc • ) 




— 


1,500 




Total 


Cost: 


$16,580 



O 
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V. HELPFUL HINTS 



by Helen Adel man and Arlene Kochman , Program Supervisors 



' - • Some Helpful Hints To Proj^ram Supervisors For Supervising Toy Demonstrators 

1* The application intervievj with prospective Toy Demonstrators sets the tone 
for the entire year.. Bear in mind th"t we have been able to accept and 
supervise women with tremendous variations not only in demographic br.ck- 
ground but In their attitudes, values, rnd motivations- The interview 
should include open ended questions posing realistic but potentially dis-- 
tresaing situations# The respc nse you elicit by reassuring that there 
are no right or wrong answers will serve two purposes: The applicant will 
get an idea of the more negative aspects of her future work experience; 
you will get a better idea of the kind of person you irill be supe' "sing- 
Lffective questions include: 

Bm Let’s say you make arrangements at home off you go to visit your 

family# You get there at the pre-^arranged time, and no one is home. 

There is no telephone- You leave a little note, indicating that you 
were there and that you v/ill return on Wednesday at 10:00. At 10:00 
on Wednesday you again get into your car and rush over for the session— 
and no one is at home- Perhaps this happens a few times# How do you 
feel? bhat do you do? 

b. You have brought the toy at the beginning of the week and had a grand 
time* Back you go for the Review Session and are all prepared to 
play again with the toy, and the toy is broken and pieces are missing# 
What do you do - If anything? What do you say - if anything? 

e« Host children are initially shy - slow to warm up to a stranger* 

However, perhaps you have been working with your family for a few 
weeks or more and little Johnny still sticks close even clings, to 
his mother and does not respond to you# How do you feel? What do 
you do? 

d# Could you v/ork in a home which did not meet your standards of 
cleanliness? 

e* What if you were having a session, and for some remson (unimportant 
for our purposes here) Mother became angry at Johnny and whacked him 
right th^re, and he cried* How would you feel? irhat would you do? 

’’Responses'* Discussion: 

please be supportive - reduce anxiety when necessary, and probe further 
when necessary- Support your belief that it is hard to relate to ques- 
tions like these on the spot, but push for feelings and answers. End 
by again re-affirming your constant help and support throughout the Program. 

It is best to delay job acceptance in order to allow each applicant time to 
re-avaluate her own suitability. 




20 



19 



2. 



O 

ERIC 



The raain purpose of the Training Workshop is to teach the TD's the 
theoretical background of the Mother-Child Home Program, to define 
their roles, and to give them the specific techniques necessary for 
job functioning, /t t this time the most essential factors in the 
Supervisor relationship begin. These factors continue to need emphasis 
during the program year: 

a. Expectations for performance by all TD*s should be at the level 
of the best functioning TDs , with allowances for individual 
differencnSj since there may be a direct relationship between 
expectation and performance. 

b. TDs require constant support and approbation, since thr^.t Is their 
primary reward. Be accesstble and flexible at all times. 

c. Keep communicat Ion open. TDs must be able to express their fears 
and negative feelings so that these do not become transmitted to 

the dyad. 

d. Emphasize strengths ?nd positive qualities to achieve maximum 
performance but do not avoid handling (constructively) weaknesses 
and negative qualltites v^hich interfere with job performance. 
Remember, the TD wants to learn and to do a good job. 

e. TDs constantly need interpretation of their role in relation to 
the dyad* They tend to become overly involved and identified xfith 
the children, often in opposition to the mother's ^'parenting** ^ 
they x^;ant to -'save** family rnembers froni problems | they desire love 
and appreciation from the family; they become overly anxious about 
x^7hat the child is actually learning. 

f. Keep the TDs focused on modeling fun and verbal interaction for the 
mother, rather than teaching the child* 

g. Be non* judgemental and stress confidentiality with the TDs so they 
v/ill utilize these concepts in their practice * 

h* Continue to interpret the behavior of various family members which 
may provoke anxiety if not understood. For example , the depressed 
mother, the nagativistic two*year old, authoritarian child*rearing 
practices • 

i. Transmit your belief In each mother's ability to grox-; in the program 
at her own rate and your acceptance of the fev? mothers who may not, 
thereby allaying the snxisty of the TD 'sjliose niothei’ does not "cfltch 
on" as quickly as the other s. 
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3* The primary method of supervision is the v/eekly group conference* This 
method is nost effective because it is time saving fmd creates an atmos- 
phere in ich maximum nrning and problem i^olving can take place due 
to mutual support and shared experiences. Group supervision should be 
supplemented by individual conferences and telephone calls^ Otlier 
useful supervisory tools include: 

a. Paper work, which serves the purpose of helping the TD to 

organiEe her V 7 ork, and formal izes her important contribution 
to the program a 

b* Role playing, vrhich enal les the TD to experience the feelings 
and reactions of the people with x;hom she is directly working# 

4. Evaluation is necess'^ry to the supervisory process a At the end of the 
program year neither the supervisor nor the Toy Demonstrator should hear 
anything new concerning each o therms uorUj since honest evaluation is an 
ongoing process, im essential method of evaluation is the use of tape 
recordings of Home Sessions* 

B. SOME HELPFUL HINTS TO THE PRQGtlAM SUPERVISOR ON ADMINISTRATION OF A MO T HER- 
CHILD HOME PROGRAM # 

1 1 . The first general admonition to a Program Supervisor la: relax- 

Have a good time x/ith your Prograra, X’/ith the dyads, x>rlth the Toy 
demons trators j and x^ith your clerical staff# 

2s Be firm about Program structure so that after it has been established, 
you can forget about it and be creative about the Program itself® For 
example, plan a work schedule for Toy Semens trator conferences and 
Home Sessions for the x-jhole Program year, based on the local school 
calendar » Expect your Toy Demonstrators to adhere to this schedule 
and do so yourself - 

3# Maintain friendly and open staff relations. This means respect for your 
staff members and being receptive to anything they want to tell you, ln« 
eluding frank appraisals and complaints about your ox=m failings# But be 
just as frank x^ith them regarding your own both positive and negative 
impressions of thGir performance# 

4- Be responsible in fulfilling any promised obligations to your staff# 

5# Abide by the time-table which you start initially for the Program# 

Make sure that it is realistic to start with. 

6# Follow through on your expectations of staff responsibilities. Keep 
paper tfork at a minimum and don’t assign any duty if you don’t expect 
that it X'^ill be accomplished. But inhere tasks a^e assigned, make sure 
that they are fulfilled, ^ihera they are con.-’ic tently neglected, have 
a talk with your staff about v/hy. Could be that your expectations 
were unreasonable • 
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7, Be prepared to fill in for Toy Demonstrators^ Home Sessions in unfore- 
seen eTnergenciesa in Initially scheduled Toy 'Oomrns tr a tor *'bijddy systera'' 
will usually prevent this, but there are bound to be some unplanned for 
times (both buddies in the hospital, or both suddenly called out of town 
at the same time) when you must be prepared to step in as the ultimate 
substitute- planned appointments with dyads must, of course, be held 
sacred- (This is a fundamental precept of a riother-Child Horne Program.) 

8. If there is more than one Program dupervisor, one must act as Director 
and h,: ve ultimrte rGsponsibil ity (organization decidGS i;ho)« Hold 
regular staff meetings and be frank with each other in every way re- 
lated to the job- Interpersonal harmony among Program bupsrvisors is 
an: absolute essential to running a Mother-Child Hovae Hrogram and can 
sometimes only be achieved by a direet confrontation in privacy and 
among peers- 

9 i- Listen to anyone \'ho has a cornu la int -- dyad, secretary. Toy Demons trator '• 
but steer the conplainer , if posaihiGj b^-ick to the person causing the 
trouble « 
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VI . SIX ACTUAL HOME SESSIONS 

written by Paid and Unpaid Toy Demons trr rs 



(We have chosen a fev; descriptions of Ibme Sessions, with an assortment of 
VISM, review, toy and book sessions, written fay Toy Demonstrators in the Verbal 
Inti^raction Project's Hother-Chlld Home Program to compose this section of the 
Manual* These descriptions have not been altered , except to disguise the dyad, 
and to edit minimally for clarity*) 

1* MARIA, AGED TUO, IS INTRODUCED TO A NEW TOY 
(program I, Rhythm Instruments) 

Maria vjas eagerly waiting for me. I somehow get the feeling that on 
alternate weeks v;hen I bring in a toy she is more excited than when the VISM 
is a book* (I believe I've stated this before*) 



I barely had my coat off when Maria went rummaging in my bag and brought 
out the instruments* I couldn't spend too much time discussing colors, shapes, 
or sounds because she was too anxious to play rith the instruments. I did get 
sxmmer down a bit so that I could explain thAt we could sing songs and 
parade around and keep time with the instruments * She loved that. We sang 
"Jingle Della" and "Rudolph several times, and in order to keep her going I 
s^uggested use the Mother Goose Book for other ideas. She enjoyed choosing 
the songs • 



Lverybody was involved and we all had a rousing good time. After about 
15 or 20 minutes of this, though Mrs, P* and I were a little tired and we 
suggested to Maria that for a change we have a quiet period, and read "Peter's 
Chair" and then go back to parading again. Needless to say, she would have 
none of that and so we valiantly c-.rrled on for another 10 minutes. 



time , 



f l^fi Maria and Lillian still parading and singing and having a great 



2, MILDRED (PROGRAM I) ^iND RUTH (PR0GRA_PI II), TVJO SISTERS, iiGED TUO AND THREE, 
MEET TWO NEW BOOKS 

(Prograin I, All Falling Do^m by Zion; Prograin II, Letter to Amy by Keats) 

Wa sat on the couch with Ruth between Mrs. F, and me and Mildred on my 
left, I iji'ought both books out and began to read "All Falling I asked 

Ruth to make identifications, encouraged her to count and to point out objects in 
various categoriss and discussed relationships and causes, Ruth was very respon- 
sive and whenever she reacted I ri^inforced her rasponse by saying soinething sup* 
portive and by using her response as a point of departure. 

After a few minutes I asked Mrs. F, to read. She was warm and enthusiastic. 
She asked Ruth a number of questions and asked her to identify and label various 
objects. Ruth responded well. 

Mildred picked up "Letter to Amy" and started to show me the pictures so I 
worked with her while Mrs. F. read to Ruth. Mildred volunteered commenta ahout 
mailing letters, birthday parties etc. and I encouraged her to talk about these 
subjects and bring in concepts about relationships, cause and effect, categories, 
numbers, etc. 
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I could sense that Uuth was becoming rLStleps so I . uggested thf t the 
girls change pieces. ■ r„ . F. re&,d to Iilldred and invol''/'ad her effectively 
while I read to .Auth, .t the end of the session T told r;rs. F . how well she 
was participating end pointed out that I felt the girls hed been particularly 
responsive because of her effective participation. 



3. JUANITA, nGED TWO, A BI -LINGUAL CHILD, WITH A NEW BOOK 
(Program I, All Falling ^'own by Zion) 

Mother greets me at the door, like most times Juanita comes out of the bed- 
room X7ith a shy laugh, dhe does not say hello but lets you know she is glad you 
are there with that shy laugh. Paul (brother) comes out of the bedroom where 
his fath_-r is and says helloj wanting to ki.ow ^?hat do I have for Juanita. Taking 
my coat of .. , I leave it on the chair like I alv.'ays do. 

Juanita goes to sit on the couch but always waits for mother to sit down 
first, then she jumps to sit next to her (closp) again, still with that shy laugh 
of hers v/aits until I sit uoim beside her on the other side. This was another 
Stecit session. I started to read the book, not so much as reading every line but 
point ng to the illustrations. Paul and Juanita were fighting over which cat 
is his or hers. Mot’ er vr^a trying to tell Paul to stop. I then gave mother 
the book to take over. I ar-ked Paul does he have books of his o™ from school, 
which he did, so I asked him to find one with a cat in and show me. This kept 
him usy for a while so there was no more fighting over the cats. Mother vms 
very good, when we came to the p,ace with the beach, Juanita loved it. Mother 
told me hov7 they all went dovm to the beach the other day to go for a walk. 

Juanita wanted to know c-hy she could not wear her bikini, Ilother told h r it 
was too^ cold but Juanita said "no I have to wear it to go to the beach", telling 
her rnotner that's what it's for. Juanita herself was all excited to tell me about 
going to the beach. 

Paul Joined in telling me about it too, by this time father came out, sat on 

the chair putting his shoes on. Paul still talking while Juanita was fighting 

trying to get a word in. Path r turned around an; told Paul he has a bit mouth 

and talks too much. Paul never said a word until his father left. 

Juanita kept wanting to go back to the page where the birds were taking a 

‘'®Tit through the book tr;ice and t.’lthout realizing the time, I was there 
40 minutes. Juanita is so used to me showing and reading the title of the book, 
that v/hen we vrent to read it the second time, I started the title, Juanita looked 
up at her moth r pointing to the title and se.id "All Felling Dovm". Of course I 
praised Juanita for this and mother gave her a hug and a kiss and praised her, 

. e talked about the people In the book and Juanita always likes to tell you who 
Is who, when it comes to the baby its Juanita, in Spanish Juanita named the ladies, 
mother started to laugh. I a.ked ^^hat's so funny and she said Juanita pointed to a 
nice lady and said It was me (TD) because I'm a nice lady. After we had our laugh 
I had to go as it vzas way over my time. I told mother l.ow I had noticed every time 
Juanita coughs she always remembers to put her hand to her mouth. Mother was* 
pleaded and told Juanita what a good girl she is at the same time. Mother then 
laughed and said sometimes she’s good then other times she never listens. 
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Mother is much better and knows just t/hwt to do vjhen I let her take over# 
Alvmys remembers to tell me in Lnglish what Juanita s.=ys and sometimes she 
does ask Juanita questions In English, v/hich she does to let me kaovj what’s 
going on# Even vmen they are talking in Spanish, soniehov/ I always know what 
they are saying. 

4* PATTY, AGED THREE, AND HER GR^iNDHOTHER READ A NEW BOOK AND REVIEW A TOY 
(COUSIN PRESENT) 

(Program II, Letter to Amy by Keats and Number Learner) 

At this session, Patty, her cousin .^Iso age 4 and their grandmother were 
present# I introduced the book A Letter to Amy and reviewed the VISM Number 
Learner# 

After 1 entered we all moved tovTards the coucho Patty and Bernard each 
got their books and v/e sat down in the seating arrangement we had established 
at the beginning of the year: Mrs# R#, Bernard myself ard Patty. Both of the 

children like to hold their o\m books# VJe looked at the front of the book, 
talked about the cover and then I mentioned the author and the title# I asked 
Mrs# R# if she would like to read and she started# This was the first time I 
encountered a problem tiith Mrs# R*s reading. Some of the vjords ^/ere difficult 
for her to pronounce and she read slowly losing the children's attention and I 
felt she felt ill at ease# Jhe was doing a splendid job of talking about the 
pictures thrt went with the tent the colors, shapes, ideas, what the children 

were doing, the weftlier etc. And I coniolc tely stepjsed into the background 
as she did such a great Job* When it was time for h ir to read again, and the 
page was rather long she hesitated so I read too- iind as we continued along 
she talked about the pictures and I read the text# 

We then worked with the number learner# Re ]^a.d worked with this VIJM the 
week before and I didn't feel it was a very successful session# There were only 
so many limited things you could do with it and we went through them quickly* 

Re talked about the colors and shapes# Mrs# R# had them do a game I had intro- 
duced last week of who has the most and least amount of squares# They sorted 
them and asked to build trains again# Building houses and beds was not th" t 
successful as the children had difficulty balancing them and Patty got 
frustrated quickly* Mrs# R* told the children they had to balance them care- 
fully# The children got restless with this VISM and I ended the session a 
few minutes early# 

5# EARL AND JOSH, BOTH AGED TWO, WITH NEW TuY 
(Program I, Transportation Puzzle) 

This was the 4th VlSh I'd brought to the family# While I took off my 
coat and greeted the children, mother ran upstairs to settle her other children 
down to watch television* -iLlthough I suggested that they could join us, she 
keeps them away* 

Mother started irlth Josh while 1 played with Earl# Earl \mB able, after a 
wi ile to place one or two pieces in the right places, and we named all the 
objects. But by this time Josh was almost in tears which is very unusual for 
him# Mother is very neat and precise, and she became annoyed when he would not 





do exactly v/hat she wanted him to do* He is very young and babyish and ju.^t 
vjanted to take all the pieces out at once and handle them* The atmosphere 
was getting t=nse, so I focused both children's attention on the airplane, and 
we all got up and played airplane around the room, zooming around and around 
v;ith arms out until the children became relaxed and laughed. Hotlier watched us* 

Then I suggested to mother that we change children, ad for the first time 
Josh allowed me to play v;ith him* About all we could do w^s to name colors and 
objects, and ride the bus around the table. Instead of trying to fit the pieces 
into the puzzle, he put them in his mouth* 

Earl and mother were having trouble. Earl is nine months older , than Josh, 
i^arl could not fit all the pieces together and she tried to insist on his doing 
it right* I tried te help by praising him when I sav/ him fit a piece in the 
right place, and by saying casually that many two year olds find this puzzle 
very hard and that 1 thought Earl was doing well* 

lit the end of the session, while Mrs. L. was signing for the VI SM and we 
were casually talking, 1 told her that we have found that if a toy makes a 
child unha.^py it would not be good for the child, as it is very important 
that the child enjoys himself wliile inlaying. He will learn much more while 
having fun. 



6. JUDY, AGED TlffiEE, IN A REVIEW SESSION, WITH BOOK 
(Program II j Letter to Amy by Keats) 

When Mrs. H. brought out the book she tryed to get Judy to sit do\m on the 
couch. Judy v/anted another book but I rs* H* aid first she wo:*ld re^'d "Letter 
To ^^my" which 1 had sug^^ested th£t she would read, hr - . H. started to read. I 
asked Judy as I pointed to the mailbox v/hat it was and she told me* I ar.ked 
Judy If Hommy ever mailed letters and she said yes. Then I asked Judy if her 
mommy let her maiil letters and she said yes* I asked Judy If iiohimy let her 
open the mail box to put letters in. When Judy pointed to the mailbox in the 
book she also showed me the play one that she had* I told Judy that was very 
good (by associating the one in the book to hers), Judy pointed out that Peter 
wasn’t wearing any boots and she said his feet would get v/et. She noticed Amy 
wss wearing boots. On the page where the sidewalks were all chalked Judy said 
that vjasn’t L»ice* iirs. H, explained that Peter and IClniberly had chalked up the 
sidewalk in front of their apartment building and v/hen they saw a policeman 
coming they thought he was going to scold them* Mrs. H. pointed out the dark 
clouds. Judy called them brown clouds* One of the pictures showed Peter -s mother 
sewing* Judy pointed out the needle » I asked Judy if she ever watched her mommy 
sewing* Judy didn’t answer* Jo I asked Mrs* H* did Judy watch her sew. iirs* H. 
laughed ant! said she didn’t care to sex/ too much, only if she had to* We 
laughed at this and went on. When Peter accidently knocked amy down 1 asked 
Judy If she thought ^’-my was happy. Jhe said ^my did not look happy. She told 
me that her sister Kate had knocked her off the couch* I said to Judy that then 
she x^asn’t happy but that it was an accident* Kate did not mean to do this* On 
the page x^ith the birthday cake Mrs* H. said to Judy that it looked like Judy’s 
birthday cake* Judy counted the candles. Mrs* H* asked Judy hox^ old she xfas* 

Judy couldn’t ramamber so Mrs, H* asked how many candles were on her cake* Judy 
raised 5 fingers* Mrs* H* then said to Judy that that x^asn’t how old she was. I 
said to Judy I knew that she was 4 and maybe the extra candle x/as to grow on. 

^ saying this I don t think Hra. H* was offended because it was like a game we 



ERIC" pUying. 
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VII. SUGGESTED TIME TABLES FOR PROGRAM OPERATION 



A. FIRST C*TOUI^]D.,TION’0 YEAR 

For organizations begiriHing a Moth:::r-Child Home Program , and thus intending 
to use f amily^or iented professionals as Toy demons trators during the first 
'’foundation” ye. r rather than as Program Supervisors j the following steps should 
be followed from March until September: 

1. The organization should assign a I >othcr--Child Rome Prograni Co- 

ordinator, to be a future Program upervisor, after learning the 
program for one year as a Toy DeTtotis trator - 1*11 further steps can 

be by the Coordinator. 

2. Send to the VIP for a Service Kit, descriptive papers, mirneog. aphed 
Cooperating / gency forms- 

3. Tentatively fill out the Verbal Inter jction Project Proposed Plan 
(to get a glimpse of practical probleKis to bo solved), 

4. Deco-de on a mini-catchment area to enlist not more than 15 dyads 
for the firat year^^ EstimatG the approximate number of two year 
olds to be available in the catchinent area next Augu t or September 
for enlistment in the I lOth 'r-Child Home rrograrn- 

5. Get a current VI 5M list frorti the Verbal Interaction Project in May 
or early June and order the number that you guess that you will 
need, with about five cr.tra of each item, froLi the local book and 
toy jobbers or from the Verbal Interaction Project. 

6. Plan for office space and part-time secretarial staff. Both can be 
minimal the first year, but when largo numbers of Toy Demonstrators 
are to be supervised, starting in the second Program year, a large 
eonfarenca I'oom i/i 11 b 0 needed , an office for the Program Super- 
visor , and space for the Secretary- 

7. Plan the storage space for '-nie yeu?.r’5 VI SH to be delivered in 
September . 

8. Plan for testing of the children (if cognitive evaluation Is to be 
built into th€^ Program). 

9* Visit the Verbal Interaction rroject at Freeport, Mew York, if 
possible, for demonstration of its Model Program* 

Or : Attend Training Institute at Verba 1 Interaction Project 
Or: Send for audio-visual materials on Institute or Program. 
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Ba CONTINUING PROGRAM AFTER FOUNDATION YEAR 

1, Order sufficient number of VISM (books and toys) for the nevj Program 
year, September to May« (Ordering this early can be done only if the 
number of subjects is known at this point O 

2m Prepare for recruiting of non -prof ess ional Toy Demonstrators through 
appropriate local channels- This may be through mass publicity in 
nev/spapers or television, thi^ough agency volunteer department, through 
the volunteer department of other local organizations - 



JUNE - JULY 

1- Collect lists of possi^.le Dyads from community sources (housing 
projects or other catchment areas) for Program I Dyads* 

2e Invite Program I participants from Foundation Year to continue in 
Program II in September. 

3* Mail invitations to the Program to all prospective mothers * 

4* Conduct application interviews "T’ith prospective Toy Demonstrators « 

5* Begin initial interviaws with Dya I moth-’ra who have agreed to enter 
Program I* 



AUGUST 

1* Continue initial interviews with mothers of children entering Program I 
in September* 

2* Complete applicc: tion interviev7s with prospective Toy Demonstrators- 

3. Plan details of Toy Demonstrator Training Workshop froin mid-Septemuer 
to jftid-October • 



4. 

5. 



6 • 

7- 







Motify prospective Toy Demonstrators of their accepti^.nce or rejection 
by the Program. 

Notify accepted Toy Demonstrators of their assignment to a section of the 
Training Workshop and send formal letters of employment to the paid Toy 
Demons trators * 

If children are to be evalu ted before and after the Program, begin test- 
ing of chi dren about to enter Program I. 

Obtain local school calendar and raake up Work-Week Schedule for the 
Deptember-'May Program ^ear- 
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SEPTEMB ER 

Complete initial int: rviev;s with mothers of chiidren entering Program I 
this ye^r* 

Complete the iJork-Week Schedule for ^epteiiber through Haye 
Complete pre-test evaluations of new children. 

Complete list of Dyads for Program I and Program II* 

Receive VISM for total Pro^^ram year and store systematically for use 
throughout the year, following VISM list and Work-VJeek Schedule. 

Last preparations for Toy Demonstrators^ Training Workshop: 

Tapes 5 films end equipment to be received; kit ready for each 
Toy DeiTions tra tor consisting of notebooks, pad, paper, pen and! 
calendar; physical setting ready for Toy Demonstrators. 

Begin 8-session Training Workshop. (No more than 8 Toy Demoi'Strators should 
be in a Training Workshop section, and the number of sections will 
probably deter line over how long a period a Training Workshop extends. 

One section can be covered in a week; four sections vjill probably 
require four weeks for the eight sessions.) 

hake sure that during the Training Workshop every Toy Demonstrator has 
received not only the b;ric kit mentioned above, but also: a Toy 

Demonstrator VISIT Manual; a copy of tl.e liurphy Developmental Scale; 
copy of the Bibliography; a copy of the final evoluation of the Training 
?Jorkshop to fill out; a copy of Points To Be Covered when meeting the 
Dyad for the first time; a copy of the Work-Week Schedule; Instructions 
on assembiing the Toy Chest; a liOther-Child Hoine Program sign for her 
car, if any; a ‘Jork Assignment sheet; a card with her OT-m name and 
telephone number to give to the mother t^/hen meeting her; and a large 
bag to hold VISM, with ’’Mothor-Child Home Program” prcminently printed 
on it. 



OCTOBER 

Complete Training Workshop for Toy Demonstrators. 

Program Supervisors introduce the Toy Demonstrators to their Dyads. 

The Toy Demons trr. tor visits the Dyad ^.rlth the toy chest and helps the 
mother to construct it. 

The mother receives the letter of enrollment in the Mother-Child Home 
Program and a letter to remind her of session times. ' 

Toy Demonatr* tors begin semi-weekly home sessions with mother-child dyads. 
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6. Toy Demon trutors rnd Program Supervisors begin weekly Toy Demonstrator 
Conferences, (in general, these will insure in every way possible that 
every home session for every Dyad contpins as much cun and as much verbal 
interaction modeled for the mother as possible.) 

7, By the end of the first Toy Demonstrator Conferenca, Home ^-ressions records 
with headings micde out for the year have been distributed to the Toy 
Demonstrators, accompanied by the forms for mothers* signatures. The 
Program should be on its way, 

(Toy Demonstrator conferences will total 23 from approximately mid- 
October to approximately mid-May, meeting weekly, excluding school 
holidays. A total of 46 Home Sessions will be scheduled for each 
Dyad 5 to cover the same period, semi--weekly , from mid -October to 
rnid«Hay, excluding School holidays.) 

NOVEMBER 

It Semi-wjekly ilome Cess ions « 

2. R-eekly Toy Demonstrator conferences* 

3- Individual teleplione and in-person conferences T^ith Toy Demonstrators 
by Program Supervisors as needed* 

4* Program Jupervisore keep constantly abreast of dyad progress and constantly 
review information on dyads by consulting individual records kept on each 
dyad • 

DECEMBER 

1. Semi •^weekly Home Sessions* 

2. Weakly Toy Demonstrator conferences - 

3. Individual telephone and rn-per on conrerences \/ith Toy Demonstrators 
by Program Supervisors as needed* 

4* Program Supervisors keep constantly abreast of dyad progress and c^onstantly 
review infermation on dyads by consulting individual records kept on each 
dyad • 

5. Each Toy iemons trator tape records one Home Bess ion for later discussion 
with Program Supervisor. 

6. Program .supervisors hold individual Supervisory conference with each Toy 
Demonstrator for joint review of t^^pe recorded Home bession and joint 
evaluation of the Toy Demonstrator's progress thus far In the program, 

(This may require two InuividuaL conferences per Toy Demonstrator.) 




JANUARY 
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Im Jenit-w^elsly Uome Jess ons o 

2, Weekly Toy oemons trator conferences. 

3. Individual telephone and in-person conferences v;ith Toy Demonstrators by Pro» 
gram ipervisors as needed. 

4p Program Supervisors keep constantly abrea : t of dyad progress and constantly 
review information on dyads by consulting individual records kept on each 
dyad e 

5. Program Supervisor visits eacn Prograin I mother (those who entered the Prograin 
this year) for brief interview to obtain mother *s evaluation of the Program 
and check on her satisfaction with It in every aspect. This should b© done 
with the full knowledge, and if necessary, the assistance of the Toy Demon- 
strator Involved and with enough sensitivity to the needs of the Toy Demon- 
strator, as well as to those of tl i raotlier, so that tlie former does not feel 
threatened- (By this point in the Program the Toy Demonstrator should have 
enough confidence in her Program Supervisor and commitment to the Program and 
to the Dyads to understand that she will not be unnecessarily hurt in this 
protective step for the Dyad-) 



6. Individual or group feedback to Toy ^emo/ s trators of inothers * general 
impressions of the Program- 



FEBRUARY 

1- Serni -^weekly Home Sessions 

2- Weekly Toy Demonstrator conferences. 

3. Individual telephone and In-person conferences with Toy "demonstrators by Pro- 
gram Supervisors as needed - 

4* Program Supervisors keep constantly abreast of dyad progress and constt^ntly 
review information on dyads by consulting individual records kept on each 
dyad « 

5. If mothers* distress about per^ional problems is signaled directly or Indirectly 
through the Toy Demonstrators to the Program Supervisor , the latter follow 
up xHth the mothers In individual Interviex/s to refer them to appropriate 
con.munity resources- (This activity may come earlier in the Program.) 
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Semi-w ekly Ilorno ‘••r:;salons 

Weekly Toy Domonstrstor conferences. 

Individual telephone end in-person conferences with Toy Demoristra tors by 
Pro ram Supervisors as needed. 

Program Supervisors keep constantly abreast of dyad progress and constantly 
review information on dyads by consulting individual records kept on each 
dyad , 

If rnothors^ distress about personal problems is signaled directly or in- 
directly through the Toy Demonstrators to the Program Supervisor , the latter 
follow up with the mothers in individual interviews to refer them to appro- 
priate community resources, (This activity may come earlier in the Program,) 



APllIL 



Semi -weekly Home Sessions 

P^eekly Toy Demonstrator eonferences. 

Individual telephone and In-person conferences v/lth Toy Demonstrators by 
Program Supervisors as needed. ^ ^ ■ 

Frogram Supervisors keep constantly abreast of dyad progress and constantly 
review information on dyads by consulting individual records kept on each 
dyad • 



If raothera^ distress about personal problems is signaled directly or in- 
directly through the Toy Oemons trators to the Pro^^ram Supervisor, the latter 
follov/ up with the mothers in individual intervievjs to refer them to appro- 



priate community resources- (This activity mry come earlier 

Cond'act individual confcroncGs with Toy Demonstrators after a 
recorded Home Session, as in December. 



in the Program,) 
second tape 
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MnY 

1m ..or:d’”WGckly Homo Sossions 

2m " ee ;ly Toy •''emons trator conf rences* 

3« Individual telephone ^ nd in-person conferancea with Toy Demonatr tors by 
Profyi:€*m Supervisors as needed « 

4 Program Supervisors keep constantly abreast of dy'^d progress and constantly 
review information on dyads by consulting individual records kept on each 
dyad « 

5* If moth':5rs^ distress about personal problems Is signaled directly or 

directly through the Toy Demonstrators to the Prog'^am Supervisor, the latter 
follow up with the mothers in individual interviews to refer them to appro- 
priate community resources. (This activity may come earlier in the Program.) 

6« Conduct individual conferences \;lth Toy Demons tru tors after a second tape 
recorded Home Session^ as in f^ecember. 

7. Begin end-o -program evaluation of Program I and Program II children, if 
this part of the Program. 

8. Last Toy Demonstrator conference with Toy Demonstrators: discussion and 

question about the year; rate ; rogr^; j and VISM; i-..turn all material not 
intended for the Toy Dernonstra tor * s persoiial use, including library hooks; 
make plans for a staff party in June tor all sections of Toy Demonstrators 
to get together and share experiences. A staff party is not necessary but 
can set a pleasant period to the yearc. Ico, if local Programs wish to 
present completion certificates or other printed recognition of their con- 
tributions to the Toy Demonstrators, this is a good time to do it® 

9. Begin preparations for the following Program year as indicated in the month 
of May at the beginning of this Time Table* 



JUNE 

1. Staff party ^include present tion of completion cortific tec or letters, if 
these have been planned). 

2. Continue with preparation for the next Program year, ts indicated under June 
at the beginning of this Time Table. 

3* Conduct Final Interviews with all Program I and Program II mothers, both to 
interpret the child's progress to the mother in rel tion to tasks appro- 
priate to his age group and to receive the mother's evaluation of the Program- 
Program II children can be enlisted during the Final Intervievj v;ith Pro.,ram I 
mothers . 



4. Mothers who liave had a cliild complete Program I and II are invited to be- 
come paid Toy Demonstrators for the next Program year* =vll mothers are asked, 
since only those v;ill accept * ho have real interest in working for the Program; 
and their reliability will be tested by the screening device of the require- 
ment that they attend eight Training t^^orkshops in order to be retained as Toy 
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Demonstrators* (host mothers will be enthusiastic about this on ortunity, but 
many v/ill not be able to accept, even if they ready to take employment 

outside of the home, because in such cr.es they nre unii-:>lly interested only 
in full time eiriployment If a local program can offer this, th re will proba- 
bly be a sharp rise in acceptances of the position by former mother “participants . 
TMs is most desirable as those who havo personally experienced the Program are 
likely to make good Toy Demonstrators-) 
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VIII « PROGk/*M DISSLHIN^.TIOK rOLIClkS r-HU ^iCTiVlTl 'JS : 

Demonstrating and Teaching ti e liOther-Child Home Pi gram 
in the Verbal Interaction Project 

The llother'^Child Home Program is a home based, cognitive intervention aimed 
tov/ard ytimulating verbal interaction between educationally uisadv ntaged pre- 
preschoolers and their Tnotr;:rs around toys and books. 

Until now (June 1971) the Verbal Interaction Project has avoided general 
broadcasting of information on the rrogram^ Co prevent premature utilization of 
the program before there was reasonable assurance, through systematic research, 
of its at least short term f ectiveness • But with findings on the progress of 
about 130 children, entering the Program in new -^Bands" in each of four years, 
there is convincing evidence th:;t the Program produces statistically signifi-* 
cant, large cognitive gains each year and that these gains tend to be stable 
aft.r a two ye^T Program. There is also beginning evidence that favorable 
personality development and adequate reading acliievement accompany the gains, 
as described by classroom teachers in later school years. 

Therefore the Verbal Interaction Project is now ready to share with non- 
profit, helping organizations (social agencies, school systems, clinics, 
hospitals, etc.) its accumulated experience, curriculum materials, techniques, 
model Program visits, audio-visual materials -- everytlilng needed to establish 
a local iiother-Child Korne Program. 

Although many separate aspects of the Program are attractive and seem to 
Lend thernnelves to incorporation into other int trvention programs , it is 
strongly urged that the i iOthar -Child Home Program not be used in th is piece- 
meal fashion. The key aspects accounting for the success of the Program are 
not really knot>/n» Probcbly its cognitive and social-emotional effectiveness 
derive from the Program as a whole, rather than frorn a sum of its mnny large 
and small parts# That is, its total impact comes from combinations and relation- 
sliips among its parts. 

Here are a f^u random examples of this ’*gestalt'- factor: 

1. Effectiveness of both Paid and Unpaid Toy demonstrators has been 
indicated by research dati# But this may result not only from the 
characteristics of each individual or group but froiii the ini:er- 
mingling of both groups in training and supervision. 

2* The 23 VISM are not only chosen by many explicitly stated criteria, 
but the sequence of their present tion is also carefully arranged. 

A toy farm is related in the sequence to a book about a farm, and 
neither is introduced until the child (aosumed to be inner city) is 
able to deal with the perceptual-motor challenge of the toy and to 
assimilate imsg»^s and concepts foreign to bis own experience. 

3* The initial presentation of the Toy Chest not only symbolizes the 
good faith of the Program’s promise to the mother but may have far 
reaching effects on the child^s utilization of the VISM (without it 
they nay get lorit or be put out of reach) and on the "sequence 
ordering" skills of the child. 
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The Verbal Interaction i-rojcct staff feels that it has a responsibility 
to uphold the quality stfindarris of the I'rogrern as a v/hole, so th t dilution 
of its ef f ec tiveneas in local appiicaLion can be avoided. The staff will give 
priority, to the limits of its r..sourcas , prof ess ioi\al time, teaching, consult- 
ation, and rrogram mitterials, to non-profit organizations comr-itted to a 
roplicatton of the total Program, as exactly is possible, or a planned 
variation worked out in cooperation with the Verbal Interaction Project. It 
v*ill also make availrblQ reports and demonstration of its model prof^ram to those 
individuals and non--Drofit or-ganiz a t ions vjhich \jish mer' ly to inform t’hern "■elves 
about the Program. 

’’Replication” can be defined as including the following basic standards in 
local Ho thcr-^hl Id Horne rrogram: 

Is PmployiTiGnt of family oriented, professional persons to be Toy 
Demonstrators or supervisors of Toy Demons tr *^ tors . They should 
be skilled enougli to function independently and h:. ve a strong 
comnitment to work with low™ iij acme (or other educationally dis- 
advnntnged) f vniilies . 

2* Permanent assignment (gifts) to the Program children of 23 Verbal 
Interaction Stimulus iJatcrials (books C-nd toys) meeting most of 
our criteria. 

3# Readiness to provide (with minor adaptations to local situations): 

a , Semi -v/cekly Home S cs s ions to mo ther --cl ; i 1 d dyad g , wi th 
the motljerG (or mo tlier surroga tea ) closely involved in 
the ncssivniGe 

b. Weekly supervision for non-professional interveners- (Toy 
Demonstrators) . 

c- Initial Training workshop for the Toy Demonstrators. 

4. Provision of relative ileKibility for staff end Progre'n (minimed. red tape). 

Follov/ing is a list of dissemination services and activities arranged in order 
of their availability and level of compiexity! 

LEVELS OF DISSEMINATION SERVICES AiW ACTIVITIES 
LEVEL 1 



(available to any in^ilvidual) : 

Replies to written and telephone inquiries; reprints of journal artlclGs. 

LEVEL 2 



(Available to any profacsional person and non-profit organi^atiew) s 



Level 1 plt^s: copy of Hanual; copies of ’’Personnel and Costs” and of 
'.'PronoGGd Plans”; visit to raodel Program CGiiter and/or Verbal Interaction Project; 
attondancG at Toy DemonG trator Conference and/or films and tape recordings of 

lilmo and 



Home SesoionG and other Program aspects; loan, rent, or purchsGe of fi 
audio-viGual nnterials , as they uGComa ready for distribution- 
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LE\/EL 3 



(I'rioriLy to non-profit organiz tions coinmiLted to Program replication or a 
planned variation but not to evaluating chi dren for its effectiveness): 

Level 1 plus Level 2 plus: attendance at Tr ining Institute; curriculum 

materials (such as ''Toy Demonstrator*® VISIT Handbook"); copies of all 
facilitating forms, with permission to use copyrighted materials; consultation 
at Verbal Interaction Project; site consultation. 



LEVEL 4 



(Priority to non-profit organizations committed to both Program replication and 
evaluation of the chllOren for Program effectiveness): 

Level 1 plus Level 2 plus Level 3 plus: Assistance with problems connected 
x-7ith cognitive testing of children; provision of data t' ring and record keep- 
ing ins trum'^nts ; inclusion of sample description and test data in Verbal 
Interaction Project's computerized data tabulations and analysis. 



LEVEL 5 



(Priority to non-profit national organizations planning the dissemtncition of the 
Mother -Child Home Program to its local affiliates): 

Levels 1 through 4, plus: Consultation, planning, and training on national 

level, at Verbal Interaction Project or local/national site- 



(Note: a list of fees for services listed under the above levels 1 through 
5 will be made available in the future* Fees will be on a sliding scale, v;ith 
no charge to organizations not budgeted for such services.) 




Verba] Interaction Project 
of Family Service Association of Nassau 'Count y j Inc 
MOTHER -CHILD HOME PROGRAM 
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CRITiiEIA FOR VERBAL INTERACTION STIKUIUS RITERIaLS (TOYS) AG MET 
BY TOYS USED WITH TWO YEAR OLD "DOUBLE INTERVENTION" GROUP SUBJECTS 



Criteria 



Verbal 

1* Induces language 

2. Permits language 

Peroeptual 

3 . Strong colors 
4e Geometric forms 

5m Space organ^iz-ation 
6. Size differences 
7« Sound differenoas 
8m Tactile diffarences 
9# Form matching 

riot or 

Id* Specific skills 

11. Fitti ng parts 

12. Hittirig 
13- Pulling 
14. Lifting 

15- Diffuse motor 
di a charge 



Conceptual 
lo« Problem solving 
17- Intelligible goal 
l8. Intrinsic regard 
19- Imaginative uses 
2C« Social concepts 
21- Sex neutrality 
22« Etiinic neutrality 

Other 

23- Low anxiety 
potential 
2^., Safety 
25« Durability 
26, Easy care for 
mother 




Block Cart 



Wooden wagon, colored blocks 
with holes, rods ivhich fit 
into holes 

Hammer and Pegs 



Pegs fixed into wooden bench, 
can be pounded through to 
under side, bench reversed 



Mail Box 

3py of corner mail box, 
bin for colored wood beads 
dropped through top holes 



Criteria Met 
by Toys 

All but 6, 15 



All but 5, 6, 
11, 13 



All but 15 



Iransportatlon Puaale 
Jigsaw puzzle, each piece 
a different vehicle 

T’wo Plush Hand Puppets 
Animals, movable m .is 

Circus Puzzle 

Jigsaw puzzle, circus tent, 
circus scene beneath 

Cash Register 
Simple coiDy, with cash 
drawer and bell activated 
by crank 

House Puzzle 
Jigsaw puzzle, street 
and outside of house, 
inside of house and 
burled utilities shown 
under pieces (fewer 
pieces than same puzzle 
used with Three Year 
Olds ) 



All but 7, 12, 
13, 15 



All but 5, 6, 

9, 12, 15 

All but 7, 12, 
13, 15 



All 



All but 7, 12, 
13, 15 
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Criteria for v^bal interaction STiirjLus iiaterials (toys) as ket 

BY TCYB 7SED ETTK THREE YEAR OLD ’^DOUBLE INTERVENTION” GROUP SUBJECTS 



Criteria 



Verbal 

io Inducea language 
2. Permit a language 



Perce ptua l 
3, strong colors 
geometric forms 
5* Space organization 
6. Size differences 
'?* Sound differences 
3m Tactile differences 
9# Form matching 

M otor 

lO, Specific sld.lls 
11« Fitting parts 
12 4 Hitting 
13 • Pulling 
Lifting 

15^ Diffusa motor 
discharge 



Ib^ Problem solving 
17- Intelligible goal 
3.8a Intrinsic rev/ard 
19* Imaginative uses 
20^ Social concepts 
21* Sex neutrality 
22^ Ethnic neutrality 



Othe r 

23-* Lov/ anxiety 
pot cntial 
Zk. Safety 
25* Durability 
26, Easy care for 
mcthor 



Nazes and Descriptions 
of toys 



Cri/gria Met 
by Toys 



i Gar afi' 3 and Trucks 
^ Garage on tv/o levels, 

I ramp, hoppers, trucks 



All but 15 



; Hatmiier and .Pushout Pe gs 
Pegs pounded into channel 
of bench and ejected 



All but 13 



5»chool B us 

Removable passengers, driver, 
inovab?LO door ajid stop sign 



All but 15 



Fruit Fuzzlo 

Jigear puzzle, each piece 
a kind of fruit 



All but 7, 12 
13, 15 



T\-;o Rubbe r ha nd . Rippe ts 
Animalr, mo'vablc mouths 



All but 5, 6, 
9, 12. 15 



^ 9-P-^l ty Plaq u e s 

Several small rubber 
discs v/ith geometric 
forms fitting into 
holes in each di^'c 



All but 7, 13, 

15, 26 



Number Concept Board 
Pegs in groiipa from one 
to five, appropriate 
number of plaques to be 
fitted on each groun 

House Puzzle 
Jigsaw puzzle, street 
and outside of house, 
inside of house and 
buried utilities shown 
under pieces (more pieces 
than same puzzle used v;ith 
Tiifo Year Olds) 



All but 7, 12, 
13, 15 



All but 7, 12, 
13, 15 
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APPIJNDIX A 

C’ ITERIA FOR VJH3AL INT2RACTIGN oTIMULUB HATFRlALS (TOYS) AS MST BY TOYS 
USED V/ITH BOTH TI-/0 AND THREE YEAR OLD "DOUBLE INTSRVMTION" GROUP SUBjEnTS 



Criteria 



Verbal 



Names and Descriptions 
of toys 



HaK^age_Cart£ 



Criteria Met 
by Toys 



All but 7, 12 



Iff Induces language 
2* Permits Language 



Train of v/ooden cars with 
block fitting into each 



Perceptua l 
3« Strong colors 
4^ Geometric forms 



Color Form Board 

Colored geometric forrns fit 

into corresponding holes in 



All but 12, 

13, 15, 19i 20 



5* Space organisation 
6n Size differences 
7* Sound differences 
Sft Tactile differences 
9** Form matching 



board 
Toy Dishes 

Four complete ’’settings" of 
small plastic dishes 



All but 7, 9, 12, 
15, 15, 16 



Ho t or 

10, Specific skills 
11 » Fitting parts 
12, ItLtting 
15 o Pulling 
l4n Lifting 
15^ Diffuse motor 
discharge 

C oncept ual 
16^ Problem solving 
17^ Intelligible goal 
l8. Intrinsic reward 
19 • Imaginative uses 
20^ Social concepts 
21 p Sex neutrality 
22# Ethnic neutraJLity 

Ot her 

23 « Lov/ anxiety 
potential 
24, Safety 
25 * Durability 
26 , Easy care for 
mother 



Two Toy Telephone s 
Colored copies of real 
telephones , with bell 
activated by dial 

Tambourine 

Sturdy, almost life sized 
with metal discs set 
into rim 

Xylopho ne 

Small, simplified copy, 
with fairly true tone from 
metal strips over sound 
box, using two different 
mallets 

Movable Form Board 
Plastic geometric forms 
attached by magnets to 
board and shifted about 
to compose pictures or shapes 

Barn 

Large colorful wooden barn, 
with variety of openings and 
fastenings, a wagon, and 
block like characters from 
"The House that Jack Built" 
chosen to "summarize"all toy 
criteria 



All but 5, 9, 11, 

12 , 13 , 15 , 16 



All but 3, 5, 

6, 9, 11, 13 



All but 5, 6, 9 , 

11, 13 



All but 7, 12, 15 



All 



O 
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aPPENDIX 



CRITERIA FOR VFRBaL INTERACTION STI^^ULUS hATERlALS (BOOKS ) MET 
BY ALL BOOKS USED WITH ’^DOUBLE INTERV^^ITIOr^ GROUP SUBJECTS 



Criteria Titles and Authors of Books 

by Subject Groups 
(in Order of Presentation) 



1, Content geard to children*© 
age and interest, intereating 
to mothers, leads to verbalised 
associations, widens experianca 

2. High literary standards 

Language simple, rhythmic, 
with some repetitrLon 

4, Reading level within ability 
of all mothers 

5* Content, illustrations, and 
general format attractive to 
both sexes and any ethnic 
group 

6, Illustrations profuse, large, 

colorful, detailed, rich source 
of labeling and clasaifioation 

7* Lov; anxiety potential 

8. Durability 



Two and Three Year Olds 

Kunhardt , Pat the Bunny 

Brown, M* W« Good Night Moon 

Hojankcvsky, Fm (lllus. ) The Tall 
Book of Mother Goose 

Keats, E* J* The Snowy Day 

Zion, G# All Falling Bo\m 

Krause, R» The Carr o t Seed 

Keats, E* J» Peter * s Chair 

Eastman, P, D. Are You My Mother? 

Keats, E* J* WMstle for V/illie 

Two Year Olds 

Tresselt, A. Rain P ^np Jplaah 
Iteasalt , A* Wake Up Farm 
Gag, W« Millions of Gats 

Three Year Olds 

Brown, M. W. The Rimaway Bunny 
S eusa , Dr • The Cat in the Hat 
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E. Theodore Turtle 
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^ PPENDIX B 

Verbal Int raction Project 
Family Service Association of Nassau 
HCT: ER-CHILD j-fOME PROGR^^ 



bounty , 



inc# 



FORIi. 



JULES, 



- A _]0 



JUPRICULUh H>.TER1^:.LG USED IN SERVICE aSP. 



OF 



HOr ‘EH -Cl I ED it ME PEeGU M 



TITLE 



riOTHER CKILD HOME 1 .:OGR.i>l FORM 



general 

Work Week Schedule 

Toy Demonstrator's Vl^IT- Handbook 

Syllabus for Toy Demons tro tor * s Training Workshop 

SUBJECT S 

Recruiting Letter 
Subject's irLeTerence Card 
Frequencies o£ Intervention Variables 
Home session Heco^d 

Ivecord of Home s-ssions and of Toy^ and Books (VISM) 
i\scigned to Children 

Special Family Problems - Supervisory Notes 
Family Counseling Activity 
Enrollment Letter 

Evaluation of r Other-Child :.ome Program by Mother-Participant 
Toy demons tra tor * 5 Evaluation of Dyad Cooperation 

VEP n ^.L interaction STIMULUS MilTEklAL 

VISM and Session Schedule 

VISM and Session ^schedule , Planning Form 

Ord_-r Card, Verbal Interaction Piroject ^ xper Imental Supplies 
Toy Demcns tra tor * s Handbookj Outline (toy) 

Toy Demon str tor’s Handbook, Outline (book) 

Rating of VISM 

Tape Recorder and/or Equipment Loaned 
Time Budget 

IxNTERVENERS (Toy Demonstrators) 

Toy Demons trf’ tor ’ 8 Employment Letter 
Volunteer ilecruitment Publicity 
Application Interview, Toy Demonstrator 

Toy Denions trator * s Assignment to Training Workshop Group 
Toy Demonstrator’s Training i/orkshop Bibliography 

Toy Demons tret tor ’ s Training Jorkshop , Development In The First Year 
Toy Demons tra tor ’ s Training i/orkshop. Session Evaluation 
Toy Deni.jns tra tor * s Training v/orkshop, Points to Cover 
Toy Demons tra tor ’ a Training l^orkshop Instructions for Toy Chest 
Coy Demonstrator’s Final Evaluation of Training Workshop 
Ongoing Record of VISu Withdrawal 
Supervisor’s Record of VISM Disbursed 
Supervisory Notes, Toy. Demonstrators 
Toy Demons tra tor ’ 3 ctlvlties During Intervention 
Supervisory Evaluation of Toy Demonstrators 



85 

K 

77 
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^Verbal Interaction Stimulation Intervention Techniques 
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APPENDIX G 

Verbal Interaction Project 

of Family Service Association of Nassau County^ Inc. 
MOraSR-^CHILD HOME PRCGRAH 



TOY DJE'^IONSTRATOR'S HANDBOOK 

Guide to Verbal Interaction Techniques Used with VISM in Home Sessioi' 

VISM Name: VISM 

TO DEInONSTRATE THE TO THE MQTHEK: 

NAME, AND MCOURAGE THE CHILD TO NAME: 

Labels : 

Colors : 

Shapes : 

Size : 

Texture : 

Helationshipa : 

Number : 

Causing things to happen : 

Words that classify : 

DESCRIBE YOUR ACTIONS, H^JCOURAGE THE CHILD TO DESCRIBE HIS ACTIO NS 

General : 

Matching : 

Fitting : 

Sounds : 

RjjJilND HIM Tu THINK ABOUT WHAT HE DOES 

To give Ms attention : 

To mal.3 a choic e : 

have self --control: 

To remember other experienoes : 

To pretend : 

To do things in the right order : 

RMMBER, THl^QUGHOUT THE HOME SESSION, TO : 

ErLCOurage him to TALK 
ASK him questions 
LISTM to his answers 
ANSWER his answers 

Bicourage him to .^ANT TO LEARN 
Praise him v/hen he does well 
Try to ignore M.a mistakes 
Help him when he really needs help 

Encourage his CURIOSITY 

Ms imagination 
his INDEPSNDEI^JCE 




Form;^3 •Outline 




appendix c 

Verbal Interaction Project 

oi Family oervice Association of Nassau County, Inc, 

I4CTH1R--CHILD FHCaRAli 



TOY D.n-iON3THATOR»s HANDBOOK 

Guide to Verbal Interaction Techniques Used with VIGiu in Home Session 



VISH (book): 



VISM(book)#: 



TO D^PONATHaT^, 



TO THJ NOTH. 



1* Invite the child to look and listen. 

2* T^'y to sit with the chil'^ betv/een you .and his mother- 
Show and re; I the title page. 

4 , Shov/ and describe how to turn the pages and treat the book. 

5, Read to him in a clear, easy voice. Don*t go too fast. 

6, Stop at most illustratio. to: 

invite him to point out labels; asK hliii to naiue them and : 
colors : 

shapes and sises : 
number : 
texture : 
relationship s : 
categories : 

causing things to happen : 
invite him to tell about his experienoea : 



ask questiona about the illustrations 



to help him reason things out (make it a 



7* ihicourage liim to join m when you read familiar words- 
8- Enjoy the book yourself* 

9, Invite the mother to take over the reading as noon as she and child seem ready 



RmmBER 

Sncourage him to TALIC 
ASK him questious 

LIST J'l to his answers 

ANSiVEi? his answers 

Encourage him to V/ANT TO LEAiH'J 
Praise hira when he does well 
Try to ignore his mistakes 
Help him when he really needs help 

Sicourage his CURIOSITY 

his IIlAGINATION 
his INDEI'j3TOJNC 
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Form#2 3- outline ( book ) 



